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 Mohide, E. A.; Matthew-Maich, N.  (2007) Engaging nursing preceptor-student dyads in an evidence-based approach to professional practice   Evid Based Nurs 2007; 10:36-40
Abstract: This paper describes a pilot project of an educational workshop designed to engage nursing preceptors and their senior undergraduate students in an evidence-based approach to practice. The educational process, content, and teaching-learning strategies are outlined, and the evaluation is discussed. The paper concludes with recommendations for the formal implementation of the workshop as an educational offering. 

Today’s baccalaureate nursing programmes emphasise critical thinking in academic and professional practice courses, with a view to improving the quality of a student’s thinking “by skilfully taking charge of the structures inherent in thinking and imposing intellectual standards upon them.”1 It is within the context of critical thinking that students learn the fundamentals of health sciences research and develop a beginning understanding of evidence-based practice (EBP). Professional practice courses provide excellent clinical opportunities for students to use their theoretical knowledge in the application of EBP principles and processes, under the guidance and supervision of clinical teachers. 

With the ever increasing use of preceptorship as the major teaching-learning model for senior professional practice courses, the clinical teacher is often a Registered Nurse (RN) who provides direct care. Preceptorship utilises a framework whereby a senior nursing student is assigned to an experienced RN (known as a preceptor) employed by a healthcare agency and to a faculty tutor for the duration of the course. By working with the preceptor in day-to-day practice, the student gains invaluable “real life” professional experience in “real time.” The faculty tutor does not usually work with the preceptor-student dyad on a day-to-day basis but is linked to the preceptor and student via the course curriculum and the student’s individualised learning goals. One of the implicit benefits of this educational approach is the reciprocal learning from which all parties benefit, as each gains understanding of the others’ specific competencies and individual approaches … 

Zahner, S.  Partnerships for Learning Population-Based Public Health Nursing: Web-Delivered Continuing Education for Public Health Nurse Preceptors.  Public Health Nursing.  Volume 23, Issue 6, pages 547–554, November/December 2006

ABSTRACT Public health and other community health nurses frequently serve as preceptors to undergraduate student nurses learning population-based nursing in community/public health practicum courses. The extent of preparation and support for the preceptor role provided by schools of nursing is often limited. One strategy to address this problem is to provide targeted, Web-delivered continuing education (CE) to preceptors. A Web-delivered CE course entitled, “Partnerships for Learning Community Health Nursing,” was created and pilot tested. Course content includes preceptor roles; assisting students in learning population-based public health nursing, critical thinking, and cultural competence; learning styles and teaching strategies; what to do in challenging situations; evaluation and feedback; and specific information about school policies, procedures, and course assignments. Precourse knowledge was assessed using a mailed survey. Postcourse knowledge and satisfaction were assessed using questions embedded in the course. Postsemester knowledge and satisfaction were evaluated through a postsemester survey. Knowledge gain was tested using repeated measures ANOVA and paired t tests. Thirteen preceptors participated in the pilot test. Repeated measures ANOVA indicated that knowledge gain occurred (multivariate F=55.603, df=2, error df=11, p<.0001). Participants increased knowledge from pretest to posttest (t=−10.25, p<.00001) and from pretest to end of the semester (t=−4.95, p<.0003). Knowledge decline from end of course to end of semester was not significant (t=1.94, p=.08). Participants reported satisfaction with the course. Web-delivered CE for community/public health nurse preceptors can support preceptor learning and is an acceptable method for receiving this type of education. Further research is needed on the impact of preceptor education on student learning.
Becoming and Being a Preceptor: A Phenomenological Study

Alison M. Smedley, BHSc (Nursing), GDip FET, MEd, EdD   J Contin Educ Nurs 2008;39(4):185-191.

ABSTRACT: Preceptorship is a valuable component of nursing courses today and is seen as vital to the professional preparation of student nurses. Preceptors facilitate the development of knowledge, clinical skills, and professional attitudes in nursing through guidance, supervision, role modeling, and personal development of the student. They also help to orient and socialize the student to the real nursing workplace environment. Being a preceptor in nursing has been identified as time-consuming and requiring clinical teaching skills that many registered nurses (RNs) perceive they do not possess. This article outlines how a small group of RNs from one selected workplace developed their preceptor abilities through undertaking the preceptor program run by Avondale College to prepare them for this important role.

Billay, D., Myrick, F.   Preceptorship: An integrative review of the literature.  Nurse Education in Practice  Volume 8, Issue 4, July 2008, Pages 258-266 

Summary:  The preceptorship model is as an effective teaching and learning strategy most frequently employed to educate undergraduate and graduate students in the practice setting. The purpose of this article is to discuss the current state of knowledge in preceptorship by way of an integrative review of the literature using [Ganong, L.H. 1987. Integrative reviews of nursing research. Research in Nursing & Health 10 (1), 1–11.] framework. The objectives of this article are threefold: (1) to discuss the evidence in the literature related to preceptorship, (2) to describe the framework used to conduct this integrative review [Ganong, L.H. 1987.], and (3) to present the results.

Two questions guided this review: (1) how is preceptorship described in the allied health literature between 1994 and 2005, and (2) what new knowledge/information related to preceptorship has emerged in the literature between 1994 and 2005? Ten defining characteristics specific to preceptorship were used to guide the data search. These included such terms as attributes, characteristics, education, health, nurse, nurturing, preceptorship, preceptor, preceptors, and teaching and learning. The findings reveal a pervasive trend in professional education toward an emphasis on the role of preceptorship in preparing students for competent practice.

Jennifer Lillibridge    Using clinical nurses as preceptors to teach leadership and management to senior nursing students: A qualitative descriptive study   Nurse Education in Practice
Volume 7, Issue 1, January 2007, Pages 44-52

Summary:    The preceptor model of clinical education uses nurses to fulfill the role of ‘teacher’ in a one-on-one relationship with students. The current nursing shortage, however, places increased demands on nurses and threatens their continuation in this role. The purpose of this qualitative descriptive study was to gain a better understanding of the nurse preceptor’s experience. 
Five themes evolved during data analysis: (1) making it worthwhile for the nurse, (2) making a difference, (3) engaging in the process, (4) “I love being a preceptor, but …, and (5) accepting the role, taking responsibility. Making it worthwhile for the nurse included how nurses saw personal and professional rewards and benefits in precepting. Making a difference described how nurses felt they made a difference in student learning. Engaging in the process described how nurses created learning opportunities for students by being a good role model and protecting students from negative experiences. “I love being a preceptor, but … ” identified aspects of the precepting role that were difficult. 
Accepting the role, taking responsibility identified the different people involved in the complex precepting experience; the preceptor, nursing faculty, students, and the nurse manager that all had to work together if students were to have a good experience. Findings can be used to develop better support for preceptors as well as more structured and consistent orientation to the role.

Bridie McCarthy MSc, RNT, RGN, RM

Translating person-centred care: a case study of preceptor nurses and their teaching practices in acute care areas
Journal of Clinical Nursing   Volume 15, Issue 5, pages 629–638, May 2006

Aims and objectives.  The research aims to explore how preceptors interpret, operationalize, document and teach person-centred care as they guide students within an acute surgical environment.

Background.  Person-centred care is a term that is widely used in the nursing literature; however, its interpretation in nursing practice remains virtually unexplored. This is of great significance to nurses in general but to Irish nurses in particular on whom this study is focused. As preceptor nurses have been identified as key people in the education of clinical students, it was considered important to explore how clinical preceptors promote person-centred care to current undergraduate nursing students.

Design and method.  Using a case study design and a qualitative approach, six preceptors were chosen to participate in this study. Data were collected by means of participant observation, review of nursing care records and semi-structured interviews. Data were analysed in two stages. The first stage involved the identification of themes. In the second stage data were analysed using a number of propositions to examine and explain what was gleaned from the data in the context of what was originally identified in the literature.

Results.  Findings highlighted that preceptors had a limited conception of person-centred care. Measures of care reflected the medical model of nursing. Beyond that, preceptors expressed care in terms of good manners or respectful etiquette. Preceptors also had limited appreciation of what learning entails and were sceptical about classroom theory other than what they considered essential for safe practice.

Conclusions.  This study highlights that preceptors need both internal and external support to implement the changes advocated by the Commission in Nursing in 1998, the Nursing Education Forum in 2000, the Department of Health and Children in 2001 and An Bord Altranais in 2003.

Relevance to clinical practice.  Person-centred care is a relatively new concept in nursing and recommended for practice. Preceptors need facilitation with its implementation. In an effort to promote changes in the delivery of health care, it is suggested that university-based lecturers empower students to practice evidence-based nursing as students and subsequently as qualified nurses.

Altmann, Tanya K. (2006) "Preceptor Selection, Orientation, and Evaluation in Baccalaureate Nursing Education," International Journal of Nursing Education Scholarship: Vol. 3: Iss. 1, Article 1.

Abstract:   The benefits obtained from properly managed clinical preceptorships cannot be underestimated. Nursing students benefit from clinical preceptors who exemplify the application of theoretical knowledge in actual clinical settings. Preceptorships, and the use of preceptors, remain a viable and important adjunct for faculty in US schools of nursing. This article reports on a portion of a study of undergraduate baccalaureate nursing programs and the use, selection, and evaluation of clinical preceptors. The results suggest that the design of most preceptorship programs does not consistently secure the use of qualified clinical preceptors. Today's clinical preceptors need to be more carefully selected, oriented, and evaluated to ensure quality education of nursing students. Benefits can be realized not only in nursing education, but also in nursing practice, patient care, and nursing administration. More research needs to be done in the area of clinical preceptorships and more specifically, selection and evaluation methods.

Schumacher, Donna Lucas PhD, RN   Caring Behaviors of Preceptors as Perceived by New Nursing Graduate Orientees   Journal for Nurses in Staff Development - JNSD: 
July/August 2007 - Volume 23 - Issue 4 - pp 186-192

Abstract:     This phenomenological study explored the interactions between new nursing graduate orientees and their preceptors during the orientees' professional orientation. Six themes of caring and four themes of noncaring preceptor behaviors emerged through participants' journals and interviews. The six themes of caring preceptor behaviors included advocating, welcoming, including, autonomy with appropriate preceptor presence, making human connections, and genuine feedback. Four themes emerged indicating noncaring preceptor behaviors and included unwelcoming, autonomy with preceptor overpresence or underpresence, and nongenuine feedback.

Amanda Henderson, RN, RM, PhD; Robyn Fox, RN, RM, MNsgLdrship; Kristina Malko-Nyhan, RN, PhD
An Evaluation of Preceptors’ Perceptions of Educational Preparation and Organizational Support for Their Role
Journal of Continuing Education in Nursing
May 2006 - Volume 37 · Issue 3: 130-136

This longitudinal, descriptive study evaluated nurse preceptors’ perceptions of a 2-day educational workshop and subsequent organizational support offered to prepare them for their roles as preceptors.

Thirty-six registered nurses who attended preceptor workshops and then acted as preceptors participated in focus groups or interviews 2 to 3 months and 6 to 9 months after their educational preparation to identify the usefulness of the preparation, the subsequent support by management, and the potential changes in their perceptions.

Respondents identified intrinsic rewards and opportunities for growth for nurses who take on the preceptor role. However, adequate preparation and organizational support are essential to effectively perform their duties as clinicians and preceptors.

Although a 2-day educational preparation program was perceived as adequate, the practice setting must be reorganized to provide greater support for preceptors. Preceptors should be supported by providing continuing education, effective scheduling, and adequate time for learning and feedback in the clinical environment.

Hautala, Kelly T., Saylor, Coleen R., O'Leary-Kelley, Colleen.  Nurses' Perceptions of Stress and Support in the Preceptor Role     Journal for Nurses in Staff Development: 
March/April 2007 - Volume 23 - Issue 2 - pp 64-70

Abstract:    This study was undertaken to examine whether staff nurses experience stress when they are precepting, and the sources of the stress. Another purpose was to describe preceptors' perceptions of support from others, such as coworkers and managers. A convenience sample of 65 registered nurse preceptors completed an investigator-developed questionnaire asking for their views on stress and support in the preceptor role. Most respondents (89%) reported that precepting is stressful to some degree, with the most common reasons being workload, skill level of the preceptee, organizational support, and preceptor confidence. Despite the high levels of stress reported, most subjects described adequate support as preceptors from coworkers and managers. Preceptors are critical for the training and retention of new nurses. It is important that stressors related to precepting be acknowledged and strategies be employed to reduce stress. Recommendations for support and strategies are included.

Zilembo M, Monterosso L.
Nursing students perceptions of desirable leadership qualities in nurse preceptors: a descriptive survey.
SourceContemp Nurse. 2008 Feb;27(2):194-206.

Abstract:   There is a paucity of literature examining the context of leadership within the clinical preceptor/undergraduate nursing student relationship and the relevance of this to the clinical learning environment. This study used a mixed methodological survey approach to explore the leadership qualities in nurse preceptors that are considered desirable and contribute to positive practicum experiences from the perspective of 23 undergraduate nurses. Findings showed students both want and need leadership from their preceptors in order to develop psychomotor skill competency and to experience orientation to the real world of nursing care. Gaining insight into the leadership qualities that students perceive as desirable to enhance the practical experience is vital since that practical experience is viewed as the making or breaking of many students and influences retention in undergraduate education and within the profession post registration.

Karin Hallin1, 
Ella Danielson2
Being a personal preceptor for nursing students: Registered Nurses’ experiences before and after introduction of a preceptor model
Journal of Advanced Nursing   Volume 65, Issue 1, pages 161–174, January 2009

Aim.  This paper is a report of a study to compare Registered Nurses’ experiences of acting as personal preceptors for nursing students in the year 2000 with the year 2006 and explores relationships between preceptors’ experiences and personal/clinical characteristics.
Background.  Preceptoring is experienced as stressful and challenging. How successful preceptors are in this role depends largely on the support they receive. Knowledge about preceptors’ experiences over time and in relation to a preceptor model is limited.
Method.  Data were collected by questionnaire in 2000 (n = 113) and 2006 (n = 109) with preceptor groups in a hospital in Sweden before and after introduction of a preceptor model. Data were analysed with descriptive and correlational statistics using parametric and non-parametric methods.

Findings.  Statistically significant improvements were noted in preceptors’ experiences between 2000 and 2006. Statistically significantly more preceptors in 2006 reported that they felt prepared for their role and felt support from teachers, colleagues, chief nurses and enrolled nurses. Least improvement was seen in relation to the questionnaire items workload, constructive feedback and support in linking research results to practice. A strong positive relationship existed between preceptors’ experiences of the preceptor role and the level of interest in preceptoring.
Conclusion.  The preceptor model offers a way to support and facilitate preceptors and to develop co-operation between university and hospital. Future research should focus on students’ experiences, experiences of first-time preceptors, head preceptors and teachers from a longitudinal perspective.

Anita Duffy  Guiding students through reflective practice – The preceptors experiences. A qualitative descriptive study  Nurse Education in Practice
Volume 9, Issue 3, May 2009, Pages 166-175 

A. Background

Nurse Education in Ireland has experienced a significant change over the last 10 years. As a consequence staff nurses must be prepared to support student learning and enable student learners obtain an optimum educational outcome, thereby enriching the students’ clinical placement. ‘Reflective time’ has been included in the rostered year to enhance the consolidation of theory and practice. The nurse preceptor can facilitate students to reflect on their practice through guided reflection. This study presents the experiences of seven preceptors towards guiding student nurses through reflective practice in the clinical practice area.

B. Methodology

A qualitative descriptive research methodology was chosen to research this phenomenon. Semi-structured qualitative interviews were undertaken with a purposive sample of seven student nurse preceptors. All the interviews were transcribed verbatim and analysed using Burnard’s [Burnard, P., 1991. A method of analysing interview transcripts in qualitative research. Nurse Education Today, 11(6), 461–466] 14-stage method of thematic analysis.

C. Results

Analysis of the data revealed that preceptors had little or no experience of using guided reflection within the preceptorship process. Factors, which contributed to these findings included the training and development of preceptors, the critical relationships within the preceptorship process, and the preceptors’ experiences of reflection in the past and present, not withstanding the anticipated future benefits of using guided reflection to aid student learning.

D. Conclusion

Guided reflection is a relatively new concept in Irish nursing with this study generating data on seven preceptors’ experiences of using guided reflection in the preceptorship process. The study caused the participants to deeply reflect on their own knowledge and understanding of guided reflection and how guided reflection has the potential to facilitate the development and maintenance of the student nurse/preceptor relationship.

Anna C. Ehrenberg, Marianne Häggbloma
Problem-based learning in clinical nursing education: Integrating theory and practice
Nurse Education in Practice
`Volume 7, Issue 2, March 2007, Pages 67-74 

Summary:   
Over the last few decades, nursing education in Sweden has undergone many changes in its length, content, and academic level. Pedagogical developments have occurred, but not as much change has taken place in the clinical part of education. Therefore, a project was initiated to improve students’ integrated learning, ability to actively search for knowledge, reflect critically, and to improve the clinical learning environment, during the clinical training part of the undergraduate nursing program at a Swedish university. This was accomplished through applying problem-based learning (PBL), supporting reflection, applying a new model for supervision, and supporting nursing preceptors. The project was carried out during clinical studies in acute care in the second year of a nursing undergraduate program.

The aim of this study was to describe nursing students’ and their preceptors’ experiences of problem-based learning and a new model for supervision in clinical education. A total of 45 students and 30 preceptors participated by answering a questionnaire and an interview.

The findings showed that the project overall was perceived positively by students and preceptors. The possibility for supervised reflection was perceived as positive by both students and preceptors, although it sometimes was difficult for preceptors to set aside time. Research-based knowledge was rarely used in clinical teaching.

Top of Form

Bottom of Form

Bridie McCarthy, Siobhan Murphy 
Assessing undergraduate nursing students in clinical practice: Do preceptors use assessment strategies? 
Nurse Education Today
Volume 28, Issue 3, April 2008, Pages 301-313 

Summary:  
Health care organisations such as the World Health Organisation (WHO) and An Bord Altranais (ABA, The Irish Nursing Registration Board) demand higher standards of new graduate nurses than heretofore. This is in conjunction with the implementation of degree programmes for undergraduate nurse education. These organisations stipulate that graduates must be well-educated, accountable, and can demonstrate the skills of a safe, caring and competent decision-making practitioner. The Bachelor of Science (BSc) four-year degree programme for undergraduate nurse education was introduced in Ireland in 2002, and is provided in universities and colleges of higher education throughout The Republic of Ireland. During the implementation process, each university and college of higher education developed a range of assessment strategies to clinically assess students. Preceptor nurses were subsequently assigned the responsibility of clinically assessing students, a remit previously undertaken by Clinical Ward/Unit Nurse Managers. Preceptors are qualified nurses, working in clinical units who are specially prepared to support BSc students during clinical placements.

The purpose of this study was to explore to what extent preceptor nurses use the devised assessment strategies to clinically assess BSc students in one university in The Republic of Ireland. Data were collected by using a questionnaire distributed to all known preceptors in General, Psychiatric and Intellectual Disability nursing, during year four of the first cycle of the BSc programme. Findings from this descriptive study revealed that many preceptors were inexperienced, did not fully comprehend the assessment process and were not applying all of the recommended assessment strategies when assessing students in clinical practice. In light of these findings suggestions are made in the context of further research, management and education.

Top of Form

Bottom of Form

Jacqueline McCallum 
The debate in favour of using simulation education in pre-registration adult nursing☆Nurse Education Today
Volume 27, Issue 8, November 2007, Pages 825-831 

Summary

The purpose of this paper is to have a fresh look at the literature on the advantages and disadvantages of simulation education as a teaching, learning and assessment methodology within pre-registration nurse education. It will highlight the reasons why simulation education has been re-introduced into nurse education within many Higher Education Institutions (HEI) in the United Kingdom (UK). This is in an attempt to enable the student nurse to develop competence in the clinical skills required for fitness for award, practice and purpose. This comes at a time when the Nursing and Midwifery Council (NMC) are conducting further research on simulation education and whether it can replace practice hours.

Yonge, Olive; Billay, Diane; Myrick, Florence; and Luhanga, Florence (2007) "Preceptorship and Mentorship: Not Merely a Matter of Semantics," International Journal of Nursing Education Scholarship: Vol. 4: Iss. 1, Article 19.
Abstract

In academic writing on mentoring and preceptorship there is little consensus on the meaning or characteristics surrounding these terms. The writers of this paper contend that the correct usage of preceptorship and mentorship, which gives credence and respect to the very different concepts embedded in each, is a very important precursor to the evolution of these two concepts in nursing education, both academically and within practical application. Although language is continually changing, lack of clarity robs language of its richness and complexity and interferes with clear thinking about the issues. In professional terms, clarity demands that concepts, around which a body of knowledge is growing, be consistent in their meaning and characteristics. Such clarity between the related educational concepts of mentor(ship) and preceptor(ship) is lacking.

Sarah Farnell, Deborah Dawson
 ‘It's not like the wards’. Experiences of nurses new to critical care: A qualitative study
International Journal of Nursing Studies
Volume 43, Issue 3, March 2006, Pages 319-331 

Abstract

Background: Critical care is both emotionally and intellectually challenging, yet little is currently known about the experience of nurses’ new to this environment.

Aims: The aims of the study were to: 

	1. 
	Explore the experience of nurses’ new to critical care.


	2. 
	Identify what factors influence the nurses’ experiences during this time.


	3. 
	Evaluate methods used to facilitate nurses’ development such as education and preceptorship.


Methods and participants: This longitudinal qualitative study was undertaken using hermeneutic phenomenology and involved all nurses (n=14) recruited to the unit during two cohort intakes in 2002. Data collection was by means of semi-structured interviews at one, three and six months. All interviews were tape recorded, transcribed, and analysed for emerging themes and concepts.

Findings: Participants described a variety of unique experiences throughout the interviews, many of these related to four key themes: support, knowledge and skills, socialisation and moving on. There were also a number of key factors influencing these experiences including foundation programme, support, preceptors, staff and pre-requisites. Although strategies such as education and preceptorship were positively evaluated, areas for improvement were also identified.

Conclusion: This study captures the unique experiences of nurses new to critical care and demonstrates the complexity of socialisation to the critical care milieu.

Robyn Fox,  Amanda Henderson,  Kristina Malko-Nyhan 
They survive despite the organizational culture, not because of it’: A longitudinal study of new staff perceptions of what constitutes support during the transition to an acute tertiary facility
International Journal of Nursing Practice    Volume 11, Issue 5, pages 193–199, October 2005

Increasing difficulties of recruitment and retention of nursing staff strongly indicate that organizations should identify factors that contribute to successful transition of new staff to the workplace. Although many studies have identified problems facing new staff, fewer studies have articulated best practices. The purpose of this longitudinal study was to ascertain what new staff perceived as supportive elements implemented by the organization to assist their integration. Sixteen staff in Phase I and 12 staff in Phase II attended focus groups. The focus groups at 2–3 months provided specific information, with particular emphasis on negative interactions with other staff members and inadequate learning assistance and support. Different themes emerged within the focus groups at 6–9 months. Staff discussed being ‘self-reliant’ and ‘getting to know the system’. Participants indicated that these skills might be beneficial to new staff in the development of organizational ‘know how’ and resourcefulness, rather than relying on preceptor support that, unfortunately, cannot be always guaranteed.

\Nursing Administration Quarterly: January/March 2007 - Volume 31 - Issue 1 - p 50-60

Evaluating an Innovative Program to Improve New Nurse Graduate Socialization Into the Acute Healthcare Setting Newhouse, Robin P.; Hoffman, Janice J.; Suflita, Jeannette; Hairston, Dorna P. 
E. Abstract

Problem: New nurse graduates experience a stressful role transition into healthcare organizations, with 30% leaving their first job within 1 year and 57% leaving by 2 years of employment.

Aim: This study tests whether an internship program, Social and Professional Reality Integration for Nurse Graduates (SPRING), improves new nurse graduate retention, sense of belonging, organizational commitment, and anticipated turnover.

Design: Quasi-experimental, posttest only, control group design.

Method: New nurse graduates hired by an academic institution that completed SPRING were compared with baseline nurse graduates who did not complete SPRING, using the Organizational Commitment Questionnaire, Modified Hagerty-Patusky Sense of Belonging Instrument, and Anticipated Turnover Scale. Retention was also examined.

Results: Anticipated Turnover was higher for baseline nurses than for 6-month SPRING nurses. Six-month SPRING nurses have lower antecedent sense of belonging than baseline or 12-month SPRING nurses. One-year retention is higher for SPRING new graduates than for non-SPRING new graduates.

Conclusion: Internship programs for nurse graduates must support the socialization of nurses and their transition into the professional role as well as teach the skills and knowledge needed for competence. This study supports the value of a comprehensive program for new nurse graduates in improving nurse retention and decreasing new nurse graduate intent to leave the organization at 6 months.

Changes in the preceptor role: re-visiting preceptors’ perceptions of benefits, rewards, support and commitment to the role
Kristiina Hyrkäs, Martha Shoemaker.  Journal of Advanced Nursing   Volume 60, Issue 5, pages 513–524, December 2007

Aim.  This is a report of a study to explore the relationships between preceptors’ perceptions of benefits, rewards, support and commitment to the preceptor role.

Background.  The preceptorship model is widely used in undergraduate and postgraduate nursing education. Preceptor relationships provide students with reality based and skills-oriented learning experiences and are useful for familiarizing newly hired nurses with clinical settings, hospital policies, procedures and routines.

Method.  Two sub-groups of 82 preceptors were recruited: (A) those in an ongoing preceptorship with undergraduate students and (B) those working with newly hired nurses. Four questionnaires were used: the Preceptor’s Perceptions of Benefits and Rewards Scale, the Preceptor’s Perceptions of Support Scale, the Commitment to the Preceptor Role Scale and a demographic information sheet. The data were collected in November 2004 and April–May 2005.

Findings.  The findings parallel those reported in the earlier studies, but also reveal interesting differences between the two sub-groups. A positive correlation was found between preceptors working with nursing students and perceptions of support. In this sub-group, perceptions of support increased with years of nursing experience, time since graduation, and age. The preceptors had higher perceptions of the benefits and rewards than reported in earlier studies, but perceptions about support were lower in comparison with findings from an earlier Canadian study. Commitment to the role remained high.

Conclusion.  The preceptor role is undergoing changes associated with many factors, including workplace, type of nursing, and preceptees’ varying learning needs. Awareness of the importance of this role and ongoing support are critical to its future success.

Claire Budgen, Lucia Gamroth 
An overview of practice education models
Nurse Education Today
Volume 28, Issue 3, April 2008, Pages 273-283 

Summary

Educating nursing students for entry level practice in complex health care settings is a concern in Canada and many other countries. National groups have called for improved practice education to better prepare students for actual practice. The purposes of this paper are identification and critical analysis of current practice education models. Ten basic model types were identified in the literature: faculty-supervised practicum, preceptorship, education unit, joint appointment, secondment, affiliate position, internship, co-operative education, work–study and undergraduate nurse employment. Key features, benefits and limitations of each model are discussed. Emerging developments in practice education are increased inter-professional and community-based practice education, and new partnerships among academic and practice organizations. These developments are intended to alleviate model limitations, ease pressures from organizational contexts and respond to large integrated health care systems. Evidence-based research for practice education is beginning to be apparent. Further research is needed that compares models and examines learning, patient care outcomes and costs.

Journal for Nurses in Staff Development - JNSD: 
January/February 2009 - Volume 25 - Issue 1 - pp 35-41

Preceptor Perceptions of New Graduate Nurse Readiness for Practice  Hickey, Mary T. EdD, RN, NP

F. Abstract

Preparing nursing graduates for entry into practice is a priority for academic and healthcare institutions. To effectively prepare competent entry-level practitioners, it is important to understand clinical agency expectations. Most clinical agencies utilize some form of a precepted orientation experience for new graduate nurses. The purpose of this study was to examine preceptors' perceptions of the competence of new graduate nurses. Data analysis indicated several areas of weakness in new graduate nurses' clinical skills. This information can be used by academic nursing programs to revise clinical experiences to better prepare graduates for entry into practice. Findings can also be utilized to assist healthcare institutions with designing orientation programs for new graduate nurses. Suggestions are provided to help train preceptors for their important role. It is essential, particularly in today's complex healthcare environment, that strategies be explored to facilitate success of the emerging nursing workforce.

Criteria for participation in the study included being a registered nurse (RN) who had direct involvement as a preceptor within the last year. Duties as a preceptor included the clinical orientation and evaluation of newly hired graduates. ...
Leners, Debra; Sitzman, Kathleen; and Hessler, Karen L. (2006) "Perceptions of Nursing Student Clinical Placement Experiences," International Journal of Nursing Education Scholarship: Vol. 3: Iss. 1, Article 24. 

Abstract 
There is an unprecedented shortage of registered nurses (RNs) in the United States of America. Efforts to educate more RNs have been limited by a shortage of both clinical placements and preceptors for nursing students. The purpose of this study was to examine nursing education issues associated with student clinical placement as experienced by hospital personnel who coordinate the placements with various schools of nursing. A qualitative study involving 15 state-wide participants directly associated with clinical placement of nursing students was conducted. Emergent themes from the data included lack of consistent terminology and definition of student and preceptor roles, preference of clinical scholars, process of site placements, rewards for supervision of students, dis-satisfiers to the supervision of students and suggested strategies for change. Recommendations which developed from the research are summarized and discussed.

Bailey, C., Murphy, R., Porock, D. Professional tears: developing emotional intelligence around death and dying in emergency work
Journal of Clinical Nursing   Volume 20, Issue 23-24, pages 3364–3372, December 2011

Aims and objectives.  This paper explores how emergency nurses manage the emotional impact of death and dying in emergency work and presents a model for developing expertise in end-of-life care delivery.

Background.  Care of the dying, the deceased and the bereaved is largely conducted by nurses and nowhere is this more demanding than at the front door of the hospital, the Emergency Department. Whilst some nurses find end-of-life care a rewarding aspect of their role, others avoid opportunities to develop a relationship with the dying and bereaved because of the intense and exhausting nature of the associated emotional labour.
Design.  Qualitative study using unstructured observations of practice and semistructured interviews.

Methods.  Observation was conducted in a large Emergency Department over 12 months. We also conducted 28 in-depth interviews with emergency staff, patients with terminal illnesses and their relatives.
Results.  Emergency nurses develop expertise in end-of-life care giving by progressing through three stages of development: (1) investment of the self in the nurse–patient relationship, (2) management of emotional labour and (3) development of emotional intelligence. Barriers that prevent the transition to expertise contribute to occupational stress and can lead to burnout and withdrawal from practice.

Conclusions.  Despite the emotional impact of emergency deaths, nurses who invest their therapeutic self into the nurse–patient relationship are able to manage the emotional labour of caring for the dying and their relatives through the development of emotional intelligence. They find reward in end-of-life care that ultimately creates a more positive experience for patients and their relatives.
Relevance to clinical practice.  The emergency nurse caring for the dying patient is placed in a unique and privileged position to make a considerable impact on the care of the patient and the experience for their family. This model can build awareness in managing the emotive aspects involved in care delivery and develop fundamental skills of nursing patients near the end of life.

*******

Nayer Kaviani, Yvonne Stillwell   An evaluative study of clinical preceptorship    Nurse Education Today
Volume 20, Issue 3 , Pages 218-226, April 2000
Abstract

Clinical preceptorships, in collaboration between clinical agencies and educational institutions have been documented as an effective and innovative means of facilitating student learning, providing advantages for both the clinical and educational settings. A preceptorship programme of 100 hours duration was developed and delivered by the nurse education institute, in consultation with a health care organization. The objectives of the preceptorship programme were to help registered nurses, in partnership with clinical nurse educators, to effectively integrate, support and assist the development of clinical competence in the undergraduate nursing student. Following the implementation of the preceptorship programme a research study was conducted to evaluate programme effectiveness. The purpose of the study was to examine preceptors, preceptees, and nurse managers’ preceptions of the preceptor role and factors which influenced the performance of preceptors. The methods used in this study included those commonly found in evaluation research. That is, participants were drawn from those who were involved, either directly or indirectly, in the preceptorship programme, namely preceptors, preceptees and nurse managers. Using focus groups, they were each asked to identify the outcomes of the programme in practice. Study findings highlighted the importance of formal preceptor preparation, which was shown to enhance teaching and learning opportunities for student preceptees, personal and professional development of the preceptors, and the promotion of positive partnerships between nurse educators and nurse practitioners. The need for formal recognition of the preceptor role in practice, particularly in relation to the provision of adequate time and resources, emerged from the study. The research findings enabled the development of an evaluative model of preceptorship, which highlights the intrinsic and extrinsic factors impacting on the preceptor role.
The Preceptor Experience: A Qualitative Study of Perceptions of Nurse Preceptors Regarding the Preceptor Role  JNSD May/June 1995 - Volume 11 - Issue 3 > The Preceptor Experience: A Qualitative Study of Perception
Stevenson, Brenda PhD, RN; Doorley, Jane MS, RN; Moddeman, Gail MS, RN; Benson-Landau, Mary MSN, RN, C



Abstract:   This qualitative, exploratory, and descriptive survey was undertaken to identify benefits and disadvantages of the preceptor role as perceived by nurse preceptors. Information regarding rewards preceptors perceived as desirable also was obtained. Findings from this study can be used to develop preceptor programs that increase job satisfaction for preceptors and improve the learning environment for orientees.

1. Kate Gerrish BNurs MSc PhD RGN RM DNCert

Still fumbling along? A comparative study of the newly qualified nurse’s perception of the transition from student to qualified nurse
Journal of Advanced Nursing  Volume 32, Issue 2, pages 473–480, August 2000  
An earlier study conducted in the United Kingdom, examining the newly qualified nurse’s perception of the transition from student to qualified nurse, highlighted the limitations of pre-registration nurse education in respect of failing to provide adequate preparation for the qualified nurse’s role. In the intervening years, major reforms in pre-registration nurse education and continuing professional education have occurred. Concomitant with these reforms have been major policy changes in health care delivery that have impacted upon the role of the nurse. Questions now arise as to whether the education reforms have served to equip newly qualified nurses more appropriately with the necessary knowledge, skills and confidence to function in contemporary health care settings. This paper presents the findings of a follow-up study that entailed a secondary analysis of exiting data obtained from in-depth interviews with 10 newly qualified nurses in 1985 and collecting additional data from 25 newly qualified nurses in 1998 in order to ascertain their perceptions of the transition from student to qualified nurse. Interview transcripts from both sources of data were coded and thematically analysed and comparisons made between the two sets of data. The paper focuses on one theme emanating from the original study. Entitled ‘fumbling along’, it described the haphazard manner whereby the nurses learned to perform their role in the light of what they perceived to be inadequate preparation and lack of support. Similarities and differences in the experiences and perceptions of the two cohorts of nurses are examined in respect of stressful aspects of the role, pre-registration preparation and post-registration development. Data from the follow-up study suggest that although newly qualified nurses still feel inadequately prepared for their role, they have developed a more active style of learning and when supported through a preceptorship scheme appear to find the transition less stressful than nurses in 1985. However, further attention needs to be paid to the development of clinical, organizational and management skills in pre-registration courses and the bridging period between the latter part of the course and the first 6 months post-qualification, in order to enable the neophyte nurse to acclimatize gradually to becoming an accountable practitioner.

Nurse Education Today
Volume 20, Issue 6, August 2000, Pages 499-505 

The perceptions of nurse teachers, student nurses and preceptors of the theory-practice gap in nurse education

Jo Corlett
Abstract

The theory-practice gap has been the subject of much debate within nursing. Issues include: where the gap is, whether it is a positive or negative phenomenon and whether attempts should be made to bridge it. This paper describes a research study adopting an innovative approach to exploring the theory-practice gap by investigating it from the perspectives of three different groups: nurse teachers, student nurses and clinical preceptors. Combining the perceptions of these diverse groups has allowed a more complete picture of the theory-practice gap to emerge than is possible when examining it from one group’s perspective alone. Twenty-three group interviews were conducted and content analysed to identify common themes. Mutual concerns were identified by all groups: shortness of clinical placements, sequencing of theory and practice, lack of collaboration between clinical areas and educational institutions and the lack of clarity regarding link teacher roles. All interviewees felt a theory-practice gap does exist, and whilst this could be viewed positively as a means of developing students’ problem-solving skills, attempts should be made to minimize its impact. Ways to achieve this include: the development of an innovative curriculum allowing closer sequencing of theory and practice, evaluating the effect length of clinical placement has on knowledge and skill acquisition, improving collaboration between clinical areas and educational institutions and developing preceptors’ lecturing roles.

Heart Lung. 1990 Sep;19(5 Pt 1):439-44.

Study of educational experiences, support, and job satisfaction among critical care nurse preceptors.

Bizek KS, Oermann MH.

Abstract

Experienced critical care staff nurses are frequently called to serve as clinical preceptors for nurses and nursing students who are unfamiliar with the critical care unit. These critical care nurse preceptors require educational preparation, continuing education, and support for their role. This descriptive correlational study surveyed 73 critical care nurse preceptors at 10 teaching hospitals in a metropolitan area in the Midwest. Forty-eight (65.8%) participants reported receiving some type of educational experience to prepare them for the role of preceptor. Only 24.7% of the respondents, however, participated in continuing education experiences related to the preceptor role. Job satisfaction was measured with a 48-item Likert scale developed for nurses by Slavitt et al. No significant differences in job satisfaction were reported for preceptors who received educational preparation and those who did not. However, the type of unit in which the preceptor worked did affect job satisfaction. Critical care preceptors in units classified as intermediate care and emergency departments had greater levels of job satisfaction than nurses working in intensive care units (t[68] = 2.52, p = 0.01). In addition, the longer the preceptor worked in critical care, the lower the level of job satisfaction (r = -0.210, p = 0.04). Job satisfaction was also influenced by the support preceptors received from their institution; a significant positive correlation was seen between this support and the level of job satisfaction. A description of the format and content of preparation programs for critical care preceptors was also provided as a result of this study.

Nurse Education Today
Volume 17, Issue 2, April 1997, Pages 91-98 

Learning the practice of nursing: views about preceptorship

Vivien E. Coates RGN, RNT, BA, DPhila, , Ethna Gormley RGN, RNT, DNS, MScb, 
The provision of clinically basededucation for nursing students is an essential part of their learning needs. In this article, the opportunity to enhance clinically based learning by means of preceptors is discussed and investigated. A case study was conducted of one college of nursing after the introduction of the Preregistration Diploma of Higher Education in Nursing (Project 2000) course. The study involved preceptors (62), nursing students (15), ward managers (4), senior nurse managers (2) and nurse teachers (8). The investigation involved quantitative and qualitative approaches, data being gathered through questionnaires and interviews. The results indicate that preceptors included functions such as being a role model and supervision of learners' skills but not assessment as part of their role. These views were supported by students, teachers and managers. Knowledge of the clinical area and experience were reported to be preceptors' greatest assets for the role but lack of time to work with students was cited as the greatest barrier. Extra resources required were reported to be protected time for the student and preceptor to work together and further in-service education. The implications of these results for clinically based learning opportunities in the future are discussed.

The questioning skills of clinical teachers and preceptors: a comparative study

1. Nicole Phillips RN DipAppSci(Nsg) BN GDipAdvNsg(Educ) MNS MRCNA, 

2. Maxine Duke RN BAppSci(AdvNurs) MEd MRCNA
Journal of Advanced Nursing

Volume 33, Issue 4, pages 523–529, February 2001

The questioning skills of clinical teachers and preceptors: a comparative study
Aim of the study.  The purpose of this study, conducted as partial requirement for a Master of Nursing Studies Degree, was to explore, describe and compare the level of questions asked by clinical teachers and preceptors.

Background.  Questioning is one of many teaching/learning strategies thought to facilitate the development of critical thinking skills which are integral to nursing practice. As such the type and number of questions asked have implications for student learning. Currently in Melbourne, Australia, many undergraduate nursing degree courses utilize both clinical teachers and preceptors to facilitate student learning in the clinical setting.

Design. A comparative descriptive design was used. Participants were given three acute care patient scenarios involving an undergraduate nursing student, as part of a questionnaire, and asked to identify the questions they would ask the student in relation to the scenario.

Findings.  Data revealed that the clinical teachers had considerably more years of experience in their role and higher academic qualifications than did the preceptors. The clinical teachers also asked a greater number of questions overall and more from the higher cognitive level. Despite this, the findings suggest that both clinical teachers and especially preceptors need to increase the number of higher level questions they ask.

Conclusions. Based on the findings of this study, it is evident that there is a need for further comparative studies into the questioning skills of clinical teachers and preceptors. Also, these two groups require education about the importance of higher level questioning for student learning as well as how to ask questions generally.

Preceptorship and interpersonal conflict: a multidisciplinary study†
1. Cindy Mamchur BN RN1, 
Florence Myrick PhD RN2   Journal of Advanced Nursing

Volume 43, Issue 2, pages 188–196, July 2003

Top of Form

Background.  The impetus for the study was the concern of teachers about the potentially deleterious effects of conflict in the preceptee–preceptor relationship. Preceptorship, in which students work alongside designated professionals in clinical settings, can provide opportunities to integrate theoretical and practice knowledge, and can play a part in professional development. However, students may experience communications and interpersonal problems with their preceptors and, if the conflict thereby generated is not challenged and resolved, negative outcomes can occur for students, preceptors and teachers.

Aim.  The purpose of the study was to explore the nature of conflict in preceptorship experiences.

Methods.  A modified, simultaneous quantitative/qualitative triangulated method was used, with the quantitative results reported in this paper. A total of 548 questionnaires were mailed to students and preceptors in the final clinical experience of undergraduate programmes in four disciplines. The return rate was 42·7% (234 questionnaires).

Findings.  Data revealed the prevalence of conflict, the degree to which this affected preceptorship relationships, factors occurring in the practicum that may contribute to conflict, the degree to which the conflict was resolved, and the outcomes of conflict.

Conclusions.  It is only through an understanding of the dynamics involved in conflict, and its negative effects on students, that teachers, preceptors and students alike can respond proactively to conflicts and become adept at seeking and implementing effective solutions.

Mentoring today — the students’ views. An investigative case study of pre-registration nursing students’ experiences and perceptions of mentoring in one theory/ practice module of the Common Foundation Programme on a Project 2000 course

1. Naomi A. Watson BSc MSc RGN RM RHV

Journal of Advanced Nursing

Volume 29, Issue 1, pages 254–262, January 1999

Mentoring today — the students’ views. An investigative case study of pre-registration nursing students’ experiences and perceptions of mentoring in one theory/practice module of the Common Foundation Programme on a Project 2000 course¶ The study reported in this paper investigated the mentoring experiences and perceptions of pre-registration nursing students in one organization, on a theory/practice nursing module. It considered the extent to which students’ understanding and expectations matched their actual experiences. Interviews were conducted with 35 students on a Common Foundation Programme, and 15 allocated mentors, using a semi-structured interview guide. These were done within the clinical setting of the wards on which the students were placed as part of their requirements for completion of the module. A distortion of the actual meaning of mentoring appears to be present because of the lack of clarity provided, both internally by organizations and by the English National Board (ENB) who have provided loose guidelines. The implications of this distortion are discussed. The application of a mentoring role in practice needs to be re-examined, with the provision of a clear structured guide internally and externally, with regard to the needs of students and staff who are expected to act as mentors. The study was small scale and cannot be generalized. Mentoring, however, is now widely used within pre-registration nursing education, even though it is generally considered that its use may not be appropriate. Follow-up studies need to be undertaken on an ongoing basis, to examine what actually happens in practice, and to consider ways of ensuring that the benefits for staff and students are enhanced.

J Nurs Educ. 1993 Jan;32(1):30-6.

A comparison of preceptor and educator valuing of nursing student clinical performance criteria.

Ferguson LM, Calder BL.

Source

College of Nursing, University of Saskatchewan, Saskatoon, Canada.

Abstract

This comparative study investigated similarities and differences between nurse preceptors and nurse educators in their valuing of selected clinical competence criteria in evaluation of the clinical performance of baccalaureate nursing students. An assumption basic to the study was that if performance criteria were valued differently, student evaluations could differ. Analysis by multiple t tests and discriminant analysis demonstrated that preceptors and educators are more similar than different in their valuing of the selected performance criteria. Significant differences were demonstrated on individual items relating to application of theory to practice and nursing care planning. Although setting of nursing practice was a significant factor in the valuing, experience and educational preparation of the preceptors were not.
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